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PREFACE

Our deepest gratitude can only be expressed by offering
thanks, for it is by the grace and blessings of Almighty God
that this book titled “Reference Book Problem-Based Learning in
EFL Classrooms Implementing Arends’ Five-Phase Model” has
been completed and successfully published. It is hoped that
this book will contribute to the body of knowledge and
broaden the insights of anyone interested in the discussion of
Problem-Based Learning in EFL classrooms through Arends’ Five-
Phase Model.

Nevertheless, we acknowledge that this writing still
contains several limitations and is far from perfect, as the
saying goes, “there is no ivory that is not cracked,” and indeed,
perfection belongs only to God. Therefore, we are sincerely
open to receiving any constructive criticism and suggestions
from readers, as such input is highly valuable for our ongoing

efforts to improve and refine future works.



Finally, we extend our gratitude to all parties who have
supported and contributed to the entire process of preparing
and publishing this book, enabling its presence before the
readers. May this book be beneficial for everyone and provide
meaningful contributions to the development of scientific

knowledge in Indonesia.

September, 2025

Author
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CHAPTER 1
INTRODUCTION

Teaching English as a Foreign Language faces increasingly
complex dynamics in modern education. In many EFL
classroom contexts, students do not actively use English in
their daily lives, which often leads the learning process to
focus on memorizing vocabulary, practicing grammar, and
engaging in procedural reading activities. As a result, students’
critical thinking and communication skills do not develop
optimally. Problem Based Learning, or PBL, emerges as a
relevant approach because it places students at the center of
the learning process. Through PBL, students learn to solve real
problems using English as the medium of communication so
they not only understand language material but are also able
to apply it in more contextual situations. For this reason, PBL

has become an urgent need in EFL instruction to create



CHAPTER 2
FUNDAMENTAL CONCEPTS OF
PROBLEM-BASED LEARNING (PBL)

1. Definition and Characteristics of PBL

Problem-Based Learning (PBL) is an instructional approach
that positions real-world problems as the starting point of the
learning process. In this model, students are encouraged to
investigate, analyze, and solve problems through collaborative
inquiry. PBL is characterized by several essential features,
including learner-centeredness, authentic tasks, self-directed
learning, and a strong emphasis on critical and creative
thinking. Problems presented in PBL are typically complex,
open-ended, and reflective of real situations that require deep
reasoning. Through this approach, students develop not only
linguistic competence but also problem-solving skills and

collaborative abilities.



CHAPTER 3
ARENDS’ FIVE-PHASE MODEL IN
PROBLEM-BASED LEARNING

1. Overview of Arends’ Model

Arends’ Five-Phase Model is widely recognized as one of
the most practical and structured frameworks for
implementing  Problem-Based Learning in classroom
environments. The model offers a clear and logical sequence of
activities that guide both teachers and students through a
systematic inquiry process. Arends presents five essential
phases, which include orienting learners to the problem,
organizing students for study, assisting with independent and
group investigations, developing and presenting artefacts or
learning products, and analyzing and evaluating the problem-
solving process (Arends, 2012). These phases reflect the core

principles of PBL as a student-centered, inquiry-driven, and



CHAPTER 4
THE IMPLEMENTATION OF
PROBLEM-BASED LEARNING

1. Learning Outcomes And Success Criteria

This subsection clarifies what learners are expected to
know and do, and how quality will be judged. It specifies
measurable learning outcomes and the success criteria that
translate those outcomes into observable performance.
a. Learning Outcomes

The targeted competencies in this guidebook integrate
communicative functions, authentic products, and 21st-
century skills into a single, assessable PBL arc. First, learners
practice arguing, clarifying assumptions, deducing, inferring,
and interpreting information as language-for-thinking moves
that recur across the unit: they frame claims, identify
assumptions behind those claims, select warrants, and

interpret texts, data, or visuals to support or revise positions.



CHAPTER 5
ARENDS-BASED PBL IN
THE EFL CURRICULUM

1. Integration into the Syllabus and Lesson Plans

Integrating Arends-based PBL into the EFL curriculum
requires systematic planning that links learning objectives,
language competencies, and student needs. The first step is to
identify the core competencies to be achieved such as speaking,
writing, critical thinking, collaboration, and information
literacy. Teachers then design driving questions that are
authentic, relevant, and challenging so that all learning
activities are directed by a clear inquiry focus.

In syllabus development, the five phases of Arends” PBL
should be mapped into the structure of each learning unit. For
example, a lesson plan can include a problem orientation
session at the beginning of the lesson, followed by group

formation, investigation activities, product development, and



CHAPTER 6
CASE STUDY OF IMPLEMENTATION

1. Example of Arends’ PBL Practice in Schools

A practical example of Arends’ PBL implementation can be
observed in a senior high school EFL classroom where
students are asked to address the real-world issue of digital
well-being among teenagers. The teacher begins the unit by
presenting a contextualized scenario in which students must
design an awareness campaign for healthier digital habits.
This problem is introduced during the orientation phase with
an engaging stimulus such as a short video and a set of
guiding questions that activate prior knowledge. Students
then form groups of four to five members and start identifying
what they already know and what they need to learn to solve
the problem.

During the investigation phase, the teacher provides
curated materials including short articles, simple reports,

infographics, and survey data that students can interpret
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REFERENCE BOOK

PROBLEM-BASED LEARNING
IN EFL CLASSROOMS

IMPLEMENTING ARENDS’ FIVE-PHASE MODEL

This book presents a comprehensive overview of the
implementation of Problem-Based Learning (PBL) through Arends’
Five-Phase Model in English as a Foreign Language (EFL) instruction.
Combining both theoretical and practical perspectives, it helps
educators understand the conceptual foundations of PBL and its
relevance to modern instructional demands that emphasize active
learner engagement and higher-order thinking skills.

The discussion begins with an in-depth explanation of the theoretical
rationale behind Arends’ Five Phases, detailing the mechanisms,
objectives, and instructional logic of each phase. The book then
connects these theoretical insights to practical application, offering
guidance on designing PBL units using backward design to ensure
alignment between learning outcomes, assessments, and learning
experiences.

In its later chapters, the book outlines concrete strategies, step-by-
step mmplementation procedures, as well as risks and mitigation
strategies that teachers may encounter during the PBL process. By
integrating theory and practice, this book serves as a valuable reference
for educators, researchers, and students seeking to deepen their
understanding and application of PBL. in EFL contexts, ultimately
fostering more dynamic, inquiry-driven, and meaningful learning
experiences.
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